
NEVER TOO EARLY:   
Life Lessons Through Early Literacy  

  
Description  
 
Literacy learning begins at birth and is a cornerstone for later academic achievement and 
lifelong opportunities.  This two-part workshop enables early educators to a) identify the 
components of quality children’s literature for ages birth to six; b) plan how to use children’s 
books to both launch and enhance all areas of curriculum; and c) practice reading and using 
quality literature to help children develop and express their early literacy skills. Participants 
attend two, 2-hour sessions a week or more apart, and practice using the books, between 
sessions. At the workshop participants receive quality children’s books at no cost.   
 
Learning Objectives (LO) As a result of this workshop, participants will –  
 

1. Identify and use components and best practices of early literacy.   
2. Identify stages of early literacy development.  
3. Identify the best practices selecting and reading aloud quality children’s literature for 
ages birth to six.  
4. Plan how to use children’s books to both launch and enhance all areas of the 
curriculum.  

  
SESSION 1 Topics:  
 

1. Reading aloud to young children and Dialogic Reading strategies  
2. Analyzing components and practices of early Literacy using children’s books  
3. Literacy rich learning environments  

  
  
  
SESSION 2 Topics:  
 

1. What you learned from the homework  
2. Ages and Stages of Early Literacy  
3. Practicing best practices: read aloud, analysis of children’s book components and 
practices, and implications for curriculum development   
4. Literacy rich learning environments  
 

 
 

 

 

 



Book choices to distribute (distribute 4 in session one, 3 in session two) 

SESSION ONE SESSION TWO 
Please choose 4 books (total) from 
this list to distribute in Session One, 
please choose at least one board 
book: 

 
Quick as a Cricket by Audrey Wood 
  
The Turn Around, Upside Down Alphabet Book by 
Lisa Campbell Ernst 
  
The Most Magnificent Thing by Ashley Spires 
 
Chicka Chicka Boom Boom by Bill Martin Jr and 
John Archambault 
 
The Very Busy Spider by Eric Carle 
 
Don’t Let the Pigeon Stay Up Late by Mo Willems 
  

Board Books 
 

All the World by Liz Gordon Scanlon and Marla 
Frazee 
 
Brown Bear, Brown Bear, What Do You See by 
Bill Martin Jr and Eric Carle 
 
Press Here by Herve Tullet 
 

 

Please choose 3 books (total) from 
this list to distribute in Session One, 
please choose at least one board 
book: 
 

Flower Garden by Kathryn Hewitt and Eve 
Bunting 
  
Clap Your Hands by Lorinda Bryan Cauley 
  
Hi, Koo!: A Year of Seasons by Jon J Muth 
 
Flotsam David Wiesner 
 
They All Saw a Cat by Brendan Wenzel 
  

 
 
Board Books 
 

Sheep in a Jeep by Nancy E. Shaw 
  
The Napping House by Audrey Wood 
 
All Fall Down by Helen Oxenbury 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



SESSION ONE 
PURPOSE 

Early learning and literacy development begins with a child’s earliest experiences with books, 
while sitting on a lap, rocking in a chair, or laying beside their favorite adult. These experiences 
help a child to shape positive associations and happy preverbal memories of “reading.” Session 
One introduces and explores the research on brain development that supports an interactive 
process of learning spoken and written language skills that begin as early as infancy. Ensuring a 
strong start in early literacy skills will provide the foundation necessary to strengthen future 
literacy development. When looking at these skills as a developmental process, we can give new 
meaning to the interactions children have with books and stories.  The goal of homework after 
this session is to support the participant to apply what they have learned and expand 
applications. 

ROOM SET UP 

� wall space to post blank easel sheets to write on, and prepared easel sheets, far enough 
apart for small groups to post stickies as they walk around, and  

� table for the instructor with syllabus materials and materials to be distributed during 
the sessions including the books  

� materials and folders at each of the participant tables  
� tables and chairs arranged for easy transition from individual and small group work, 

large group discussion, and room to get up and walk around the room 
 
PREPARED MATERIALS  
 

� Attendance sheet(s)  
� Pre-written Easel sheets: use clear and large print; these will be used in both sessions 

one and two.: 
� 4 Learning Objectives (See previous page) 
� Strategies for Reading Aloud to Young Children 
� Blank Easel Sheets (For small group activities) 
� The Five Components of Early Literacy 

• Phonological Awareness 
• Vocabulary 
• Background Knowledge 
• Print Conventions and Awareness 
• Letter Knowledge 

� Blank paper with pens/pencils 
� Folders- one for each person to hold their papers 
� Tape  
� Sticky notes  



 
� HANDOUTS to distribute during the session: 

� Never Too Early- Foundations of Literacy Agenda 
� Early Literacy Practices and Components- Completed and Incomplete Chart 
� Strategies to Support Development with an Interactive Read Aloud Checklist 
� Dialogic Reading: “What” Questions 
� Session One Reflection (Handout)  

 
� Books to distribute (* not in family book share) prepare so each person will have a copy 

of each of the 4 different books. Refer to chart above for book selections. 

ADDITIONAL OPTIONAL OR SUGGESTED MATERIALS 

� Play Materials (to potentially explore or use as examples for environments activity) 
� Projector and Screen 

 
OUTLINE of Session One Activities:  
 

Activity 1: Introduction and Welcome 

Activity 2: Exploring the Components of Early Literacy 

Activity 3: Supporting Literacy Development with a Quality Read Aloud 

Activity 4:  Exploring and Planning Literacy Rich Curricula 

Activity 6: Summary of Session One, Related Assignment Overview 

 

 

 

 

 

 

 

 



SESSION ONE 
 

ACTIVITY 1: Introduction and Welcome   15 Minutes 

LEARNING OBJECTIVES COVERED: #1-4  

MATERIALS USED 

� Posted Learning Objectives (on easel sheet and in Outline HANDOUT) 
� Never Too Early- Foundations of Literacy Agenda (on tables, one for each person) 
� Cup of popsicle sticks with the following (suggested) statements written on them: 

 What was your favorite book as a child? 
 What is your current favorite book? 
 What book are the children in your care asking you to read 

regularly? 
 If you could be a book character for a day, who would it be? 
 If you could live in a picture book world for a day, which story 

would it be from? 
� Book selection for Session One 

 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners, to ensure each is fully present, and their 
learning needs are met. If needed, you may set “ground rules” such as no use of cell phones in 
the room- step outside if you must use your phone.  Notice who already knows each other. You 
may want to have them sit with those they do not know as they work in small groups, to 
increase interaction and learning. Be mindful of side conversations or interrupting, so it is 
addressed and discontinued at the start of the session. 

LEAD the ACTIVITY 

1. WELCOME 

Introduce yourself and welcome participants.  Learn by show of hands: 

• work setting (family home child care, center-based program, afterschool program, 
Head Start, other); 

• age of children they work with (infants/toddlers, preschool, 6 years plus); 
• been to a NTE program before? 
• with a show of fingers (1-5) how familiar are you with early language and literacy 

development? (1 – not much, this is all new…5 – great depth of knowledge.) 

 



Welcome Discussion Points to Speak On 

• Be sure to speak upon the experience and knowledge already present in the room, 
as early childhood educators are key in establishing a positive relationship 
between young children and early literacy. It is important to express the value of 
each participant’s position and role in the lives of the children and families that 
they work with. 

 
NOTE: Identify anyone who works in the same program, and notice where they 
are sitting. You might want to encourage sitting with new people for some 
activities. If there are participants who have been at NTE sessions before, be sure 
to explain how this session will be different from NTE sessions taught in previous 
years. 

 
2. EXPLAIN and REVIEW 

Review Never Too Early- Foundations of Literacy Agenda with the 4 Learning Objectives, 
outline of the agendas for each session, and related assignment (homework). 

 Highlight: 

• format of this 6 hour, 2 part series with homework 
• resources (4 book this session and 3 the next, and handouts) 
• opportunity to host NTE Family Book Sharing as a result of completion of this 6 

hour workshop- SIGN UP if interested, on the Attendance sheet 
• logistics of the space and schedule of the evening 
• promote the Never Too Early Advanced Literacy training for participants to further 

their professional development regarding early literacy practices.  

NOTE: be sure to collect attendance and ensure it is readable, complete, and 
accurate 

3. Invite participants to join in with an ice breaking activity. Suggested ice breaking activity: 
a. Prior to the session write down the following questions on popsicle sticks: 

i. What was your favorite book as a child? 
ii. What is your current favorite book? 

iii. What book are the children in your care asking you to read regularly? 
iv. If you could be a book character for a day, who would it be? 
v. If you could live in a picture book world for a day, which story would it 

be from? 
b. Place the pre-written popsicle sticks in a cup to pass around the room. Ask the 

participants to introduce themselves by name, choose a popsicle stick (at 
random), and share their answer.  



ACTIVITY 2:  Exploring the Components of Early Literacy  20 minutes 

LEARNING OBJECTIVES COVERED: #1-2 

MATERIALS USED 

� Early Literacy Practices and Components Worksheet (Handout) 
� 4 Books Selected for Session One 
� Sticky Notes 
� 5 Components of Early Literacy (Pre-Written Easel Sheet) 

 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Participant engagement in meaningful discussion regarding activity content.  

  

LEAD the ACTIVY 

1. INTRODUCE HANDOUT 
Distribute the Early Literacy Practices and Components Worksheet. Briefly review 
the introduction, summarize the HANDOUT, and give participants two minutes to 
review.  
 

2. ANALYZE AND DISCUSS 
Instructor introduce and review the five components of early literacy, include     
relevant examples. Align with the three strategies children often use when learning 
to read: alphabet-sound knowledge, phonetic strategies (chunking of sounds, 
identifying and completing rhymes, identifying syllables, etc.)  and context: 
• Phonological Awareness 
• Vocabulary 
• Background Knowledge 
• Print Conventions and Awareness 
• Letter Knowledge 

Lead a large group discussion by asking  “What is the importance of each of the 
Five Practices of Early Literacy in the development of young children?” and 
“What are some examples or observations of each component that you may 
observe or use in your current practice?” 

o SUGGESTED DISCUSSION POINTS FOR INSTRUCTOR TO CONSIDER: 
o Oral language is one of the most significant ways we can support and model 

responsive talking in conversations and play with infants and young children. 
Parallel talk (side-by-side verbal descriptions) of work and play activities to 



children helps them associate language with actions and objects. Just talking to 
children throughout daily routines and activities can expose children to 1,000-
2,000 words every hour. 

o Phonemes make up the smallest units making up spoken language, combine to 
form syllables and words. Phonemic awareness speaks to the child’s ability to 
focus on and manipulate these smaller units of sounds into spoken syllables and 
also words.  

o Teaching phonemic awareness can significantly improve a child’s reading skills 
later in their development and is a key component of early or emergent literacy. 

o Phonics refers to the relationship of sounds and letters or letter combinations in 
both written and spoken language.  

o The development of vocabulary has strong connections to reading 
comprehension and language comprehension. Vocabulary can be learned 
through incident, story telling, reading, and/or listening to others talk.  

o To promote a child’s development of vocabulary they should be actively engaged 
in opportunities that include learning new words at early stages, and repetition 
and multiple exposure to words. 

o Reading, writing, speaking and listening, and using print to make sense of the 
world are all literacy skills essential to literacy development.  

o Very young children are acquiring book appreciation skills and begin to develop 
concepts about print when they are read to, allowed to turn the pages, and 
bringing a book to a trusted adult to read with them. 

o Exposure to language and written word opens up opportunities for children to 
hear and distinguish between letter sounds, rhyming, and word recognition. 

 

ACTIVITY 3:  Supporting Literacy Development with a                                         
Quality Read Aloud  40 minutes 

LEARNING OBJECTIVES COVERED: #1,2,3,4 

MATERIALS USED 

� Strategies to Support Development with an Interactive Read Aloud Checklist 
(Handout) 

� Strategies for Reading Aloud to Young Children (Pre-Written Easel Sheet) 
� Four Books Selected for Session One 

 

 

 



HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners in private, small, and large group 
work, and in response to questions. To frame questions or connections, the instructor 
can add her or his observations of the groups working. 

LEAD the ACTIVITY 

1. INTRODUCE AND ASK 
In a large group ask participants “What are the key things that should be done 
when reading a book aloud to young children?”  Scribe answers onto the pre-
written easel sheet Strategies for Reading Aloud to Young Children. 

 
2. INTRODUCE HANDOUT 

Review the handout Strategies to Support Development with an Interactive Read 
Aloud Checklist. Give participants five minutes to individually review the handout 
and to either high light or underline any new ideas or any ideas that may stand out 
to them. 
 

3. DISCUSS 
Host a brief large group discussion. Ask participants what they gained from the 
checklist. What strategies do they recognize that they already employ? What 
strategies are new to them? 

 
4. INTRODUCE SMALL GROUP WORK 

Distribute 4 books, one set to each person. Identify four groups and assign one of the 
books to each group to explore and report out on. 

 
5. SET UP SMALL GROUP WORK 

In small groups participants will have a short discussion analyzing and comparing 
the ideas written on the “Strategies for Reading Aloud to Young Children” easel 
sheet and the highlighted or underlined ideas they noted on the Strategies to 
Support Development with an Interactive Read Aloud Checklist.  
 
Each group should either select one individual to read the book aloud, or take 
turns reading the selected book. The purpose of this activity is to begin to analyze, 
explore, strategies used in a quality read aloud. Ensure that the participant who 
will be reading the selected book will be role playing/role modeling effective read 
aloud strategies that they currently when reading to young children. Invite 
participants to use their current favored strategies and to integrate new ideas or 
learning into their reading practice and to enhance the learning opportunities in 
the book.  



 
As an instructor, walk around the room to observe groups as they read. Remind 
them of key concepts that had been discussed. Observe positive techniques and 
strategies that are employed to give feedback to the whole group during large 
group discussions (i.e. “As I was walking around the room I observed….. 
identification of new vocabulary……introduction of author and illustrator… open 
ended questions….etc.) 
 

6. REFLECT 

After the activity, invite groups to join in on a large group discussion that focuses 
on the following questions: 

a. Did the book or your reading practices relate to any of the components 
listed in the prior activity (posted around the room)? 

b. Did you use any strategies from the list? 
 

7. INTRODUCE RESOURCE HANDOUT AND CONCLUDE 
 
Briefly introduce and review the concept of Dialogic Reading. Reference the 
handout Dialogic Reading: “What” Questions for them to review independently in 
their own practice as a resource. Briefly discuss the benefits of dialogic reading 
and how the process aligns with strategies brought up during the activity. 
 

SUGGESTED DISCUSSION POINTS FOR INSTRUCTOR TO CONSIDER: 

o Providing positive and engaging read aloud experiences to young children each day will 
help them to develop a positive relationship with reading and other practices of early 
literacy (singing, playing, writing, etc.) 

o Reading to children assists in their language development 
o Paying close attention to the components of books during a read aloud will assist 

children in developing an understanding of how books are used. 
o The process of reading aloud to young children in engaging ways, especially within their 

areas of interest, can assist in increasing their attention span and focus on listening 
skills. 

o Reading aloud to young children will continue to support the development of their 
curiosity, creativity, and imagination. 

o Reading to young children allows them to experience the rhythms and melodies of 
language even before they are able to understand either spoken or printed word. 

o Reading aloud to young children allows adults and children to develop positive and 
responsive relationships. 



 

___________________________5 Minute Break___________________________ 

 

ACTIVITY 3: Exploring and Planning Literacy Rich Curricula 30 minutes 

LEARNING OBJECTIVES COVERED: #1,3 

MATERIALS USED 

� Early Literacy Practices and Components Worksheet- Complete and Incomplete 
Chart (Handout) 

� Practices of Early Literacy Planning Web 
� Blank Easel Paper  
� Markers (On Tables) 
� Four Books Selected for Session One 

 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners in private, small, and large group 
work, and in response to questions.   

LEAD the ACTIVITY 

1.   INTRODUCE the HANDOUTS 
Distribute the Early Literacy Practices and Components Worksheet- Complete and 
Incomplete Chart as well as the Practices of Early Literacy Planning Web. Briefly 
introduce and, summarize the HANDOUT and give them 5 minutes to review the handouts. 
 

2.  INTRODUCE SMALL GROUP WORK 
Distribute 4 books, one set to each person. Identify four groups and assign one of the books to 
each group to explore and report out on. 
 
Ask participants to analyze the book that has been selected for their group to focus 
on. Using the HANDOUTS as a guide, participants should complete either the CHART or 
the WEB and to record ideas, or form a larger version of the web, on the large blank 
easel sheet. Hang completed easel sheets on the wall around the classroom and allow 
a few minutes for participants to walk around and review each other’s work.  

3. REFLECT AND DISCUSS 
In a large group, discuss the use of the components and practices of early literacy 
chart/web as a tool for curriculum planning.  
a. How would you use the tool? 



b. In which ways would it be helpful? 

SUGGESTED DISCUSSION POINTS FOR INSTRUCTOR TO CONSIDER: 

o The development of early literacy begins in the womb. Adults can reinforce and 
assist children in forming brain connections that will further develop their 
literacy skills through the five practices of early literacy. 

o Reading to young children of all ages will support the skills they need to develop 
print motivation, print awareness, letter knowledge, vocabulary, phonological 
awareness, and narrative skills. 

o By supporting children through the experience of emergent writing (scribbling, 
drawing pictures, making letter like forms, making letter strings, and engaging in 
imaginative spelling) adults are allowing opportunities for children to develop 
the fine motor and cognitive skills that will reinforce their development in later 
years.  

o Talking with children allows them to increase their vocabulary, engage in the 
rhythm of language and conversations, and become more aware of how they can 
make connections between books or storylines and their own life. Reading 
through a process of dialogic reading and allowing conversations to unfold 
naturally allows children to opportunity to share and process their new learning. 

o Singing with young children assists in the development of their vocabulary. 
Singing also lengthens and slows down the rate of speech, allowing children to 
really practice new sounds and gain phonemic awareness.  

o Play is the science of childhood! Allowing children to play and engage in their 
own process of scientific inquiry reinforces the skills they are developing. Play 
provides an opportunity to support early literacy development in a variety of 
ways. When children have the opportunity to act out stories through play (with 
props and puppets) they are able to practice sequencing events, investigating 
story structure, and developing narrative skills. 

 

ACTIVITY 6: Summary of Session One, Related Assignment Overview 10 minutes 

LEARNING OBJECTIVES COVERED: #1-4 

MATERIALS USED 

� Never Too Early: Foundations of Early Literacy Related Assignment (Handout) 
� Session One Reflection (Handout) 
� Never Too Early- Foundations of Literacy Agenda (Handout) 

 

 HOW LEARNING OBJECTIVES ARE EVALUATED 



Monitor participation and engagement of learners in activity and read Reflection of 
Session One after they are turned in   

LEAD the ACTIVITY 

1. SUMMARY OF THE SESSION 
 Briefly review the Session One agenda in the Never Too Early- Foundations 

of Literacy Agenda and introduce the Session Two agenda. 
 Refer to the learning objectives (posted and on the HANDOUT). Note that 

Learning Objective……… Were met…….. 
 Call their attention to page 3 of the HANDOUT, which is the homework.  

ASK: “Are there any questions?” They may choose to write their responses 
to the homework, but they will not need to turn it in 

 PASS OUT the Reflection of Session One HANDOUT and ask them to 
complete it and give them time to do so. 

 
2. PLANNING the NEXT SESSION   
  Remind them of the date/time of the next session in a week. 
 Ask them to bring BACK the books, their notes and handouts from this 

session, to use at the next session, when they will get three more books 
and can take all of them home.  

 Remind them that certificates of completion will be distributed at the end 
of the NEXT class. 

 Collect completed Reflection HANDOUTs.  

 

 

 

 

 

 

 

 

 

 

 



 

 

NTE:  HOMEWORK (2 hours total) to be completed and turned in at Session Two 

a) Read / review the handouts and your notes from session 1  

b) Review the Vermont Learning Standards (VELS) Literacy Development. Pay specific attention to the 
age groups that you currently serve in your practice. Choose one of the books from the session and plan 
an intentional read aloud and/or extension activity. This read aloud and/or extension activity should be 
planned and implemented using the materials and information from session one, as well as the Vermont 
Early Learning Standards (VELS) Literacy Development as guides. Please come back to session two 
prepared to discuss the following questions: 

1. Which book did you choose? Why?  
2. Did you plan an extension activity? What was it? How was it meaningful to the development of 

the children in your care? (Feel free to bring in work samples, pictures, or documentation to 
share!) 

3. What was your process of planning or preparation? What information that you took away from 
session one was most meaningful in your process? 

4.  What was the response to the books?  Did it go as planned?  Were there any surprises?  
5. What would you do next in using these books? And Why?  

For the next session, please select one or two books in your classroom that do a wonderful job meeting 
the children’s interests and support the components of early literacy and/or the practices of early 
literacy.  

 NOTE: Bring back notes and materials from session one to session two, along with related assignment 
work. 

 

• Instructor hands out Homework Sheet to be completed and turned in at Session Two.  

 

 

 

 

 

 

 



SESSION TWO 

 
PURPOSE 
Session Two continues and deepens the exploration of the development of early literacy with 
children ages birth to six. Participants will join in activities that will provide a deeper level of 
understanding in developing curriculum that focuses on quality book choices that are 
developmentally appropriate. Participants bring their experiences and reflections using the 
children’s books back to the group to share, and more books are introduced that can be used to 
support and engage children in early literacy within their provider settings. The session adds a 
review of the components of high-quality children’s books, how participants can encourage the 
development of early literacy skills through reading experiences, and tools that participants can 
use to ensure children are provided with supports that will strongly assist them in their 
development of early literacy skills. The session ends with a summary of the 6-hour session, and 
participants creating a plan to implement what they have learned. 

 

NOTE: Based on Session One and the reflections from that session, adaptations should be made 
in Session Two to best meet participant needs and the learning objectives. 

ROOM SET UP (same as Session One) 

� wall space to post blank easel sheets to write on, and prepared easel sheets, far enough 
apart for small groups to post stickies as they walk around, and  

� table for the instructor with syllabus materials and materials to be distributed during 
the sessions including the books  

� materials and folders at each of the participant tables  
� tables and chairs arranged for easy transition from individual and small group work, 

large group discussion, and room to get up and walk around the room 
 

PREPARED MATERIALS bring back the prepared easel sheets from Session One  
� Participants should also bring back their folders with HANDOUTS and the books they 

received in Session One.   
� Blank easel paper posted, with markers to write on 

Instructor/Sponsor forms 
� Attendance sheet(s) with the Session Two added - send copy of completed form to 

VHC 
� Documentation of Professional Development Forms - one for each participant with 

that participant’s name on it; distribute to each participant at the end of the session 
o Provided by VHC  
o Each should be signed by either the instructor or BFIS Sponsor 
o A participant name written on each form, based on attendance 

� Instructor Evaluation form  -  complete and return to VHC after the session 



 
� Prepared Easel sheets from Session One:  
� 4 Learning Objectives (See previous page) 
� Strategies for Reading Aloud to Young Children 
� Blank Easel Sheets (For small group activities) 
� The Five Components of Early Literacy 

• Phonological Awareness 
• Vocabulary 
• Background Knowledge 
• Print Conventions and Awareness 
• Letter Knowledge 

 

� Prepared Easel sheets from Session Two: 
� Blank Sheets of Easel Paper (Small Group Work) 
� Qualities That Make a Good Children’s Book 
� Strategies to Support the Components of Early Literacy Activity Steps 

 
� On each table:  

� Blank paper with pen/pencils 
� One children’s book at each table (3 groups) for read-aloud 
� Participants should bring back the folders with materials from session One) 
� Large Sticky Notes and thin markers 

 
� HANDOUTS 

� Never Too Early- Foundations of Literacy Agenda 
� The Elements of Early Literacy found in Vermont Early Learning Standards (VELS) 

Handout 
� Curriculum Web Handout 
� Action Planning Tool: Literacy Rich Environments 
� Literacy Rich Environment Checklist 
� Early Literacy Practices and Components- Incomplete and Completed Chart 

 
� BOOKS to DISTRIBUTE prepare so each person will have a copy of each of the 3 different 

books. Refer to chart above for book selections. 

INSTRUCTOR PRESENTATION MATERIALS 

� Sample Pictures of Learning Environments (OPTION ONE) 
� Sample Pictures of Learning Environments (OPTION TWO) 



ADDITIONAL OPTIONAL OR SUGGESTED MATERIALS 

� Play Materials 
� Projector and Screen 

 

OUTLINE of Session Two Activities:  
 
Activity 1: Welcome Back and Related Assignment Sharing 

Activity 3: Strategies to Support the Components of Early Literacy 

Activity 4: Exploring and Planning Literacy Rich Environments 

Activity 6: Next Steps  

 

ACTIVITY 1:  Welcome Back and Related Assignment Sharing 40 Minutes 

LEARNING OBJECTIVES COVERED: #1-4 

MATERIALS USED 

� Learning Objectives (Pre-Written Easel Sheet from Session One) 
� Never Too Early- Foundations of Literacy Agenda (Handout from Session 

One) 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners in private, small, and large group 
work, and in response to questions.  Note who has completed the homework based on 
seeing the completed papers on their tables and their sharing discussions. Adjust and 
make changes/additions to the agenda based on Reflection form feedback collected at 
the end of Session One. 

LEAD the ACTIVITY 

1. WELCOME AND REVIEW  

• Welcome participants back. 
• Use the Never Too Early Foundations of Literacy Agenda (Handout) to briefly 

review what was covered last session and to share this session’s agenda. 
• Address any questions and comments from the Reflection Form collected at 

the end of Session One 

2. SET UP and SMALL GROUP WORK (15 minutes) 



• “At your table, please share how you used the books during the week since 
last Session. How did you complete the homework and what did you learn? 
How did you apply what you learn into your regular practice with children?” 

3. LARGE GROUP SHARING and DISCUSSION 

• Share highlights of discussions to the large group.   

  NOTE: 

  Comments can be recorded on a blank easel sheet. Reference the easel sheets 
on the wall with the four components of early literacy. What makes a quality 
children’s book may also begin to be woven into the discussion. 

 

ACTIVITY 2:  Strategies to Support the Components of Early Literacy 40 Minutes 

LEARNING OBJECTIVES COVERED: #1,2 

MATERIALS USED: 

� The Elements of Early Literacy found in Vermont Early Learning Standards (VELS) 
Handout 

� Early Literacy Practices and Components- Incomplete and Completed Chart 
(Handout) 

� Curriculum Web Handout 
� Easel paper outlining instructions 
� Qualities That Make a Good Children’s Book (Pre-Written Easel Sheet) 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners in private, small, and large group 
work, and in response to questions.   

LEAD the ACTIVY 

1. INTRODUCE HANDOUT 

Introduce the early literacy components of Foundational Reading Skills as outlined in 
The Elements of Early Literacy found in Vermont Early Learning Standards (VELS) and 
Early Literacy Practices and Components- Incomplete and Completed Chart for 
participants to review. 

2. ANALYZE AND DISCUSS 
In in a large group, participants will review each of the tools outlined above. Invite 
groups to high light/note similarities in concepts between each tool/framework. 



Participants should also work to identify in which ways the Vermont Early Learning 
Standards overlaps with the five components of early literacy.  

 
2.  INTRODUCE SMALL GROUP WORK 

Assign participants into three small groups. Distribute 3 books, one set to each person. 
Identify four groups and assign one of the books to each group to explore and report out on. 
 
Assign a different age range for each group to focus on through the reading. (i.e. 0-18 
months, 2-3 years, 4 and older) as well as one of the books selected for this session 
and to read through it together. 

In small groups, participants will then review the age range that they had focused on 
in the Vermont Early Learning Standards and use the Curriculum Web Handout (as 
introduced in the previous session) to create a curriculum map focused on the book 
within their assigned age group.  

Each group should then create or translate the diagram or web on a large sheet of 
blank easel paper.  

3. REFLECT AND DISCUSS 

In a large group, invite each group to introduce the book that they had focused on as 
well as the age group. Invite groups to present their findings while outlining the 
following concepts: 
a) How does the book relate to the age range? 
b) How could the book connect and extend the curriculum, with the read aloud as a 
foundation? 

4. ANALYZE 
Invite participants to review the books they have brought for the session (as a part of 
the related assignment). Participants should work together to place the books 
developmentally by the BEST of the three age groups (oldest to youngest). Note 
whether or not a discussion is generated regarding how books can be used for many 
age ranges, and in different ways.  

 
5. SUMMARIZE AND DISCUSS 

In a large group, work together to summarize the qualities that make a good 
children’s book. These ideas should be scribed onto the pre-written easel paper 
Qualities That Make a Good Children’s Book 

 
6. REFLECT 
To complete the large group discussion, consider the following reflective questions: 



• How does using the Vermont Early Learning Standards help educators to assist 
children in the development of their literacy skills? How could (or do) you use it in 
your daily practice? 

• Where there any elements that were challenging to develop supports for? Any 
age groups? 

• Did you make any discoveries?  
 

SUGGESTED DISCUSSION POINTS FOR INSTRUCTOR TO CONSIDER: 

o Consider the following components for a high quality children’s book: 
• Setting- Is the setting familiar, clear, and authentic? Is it something the 

children might be able to identify with or recognize in some way? 
• Character Development- Do the characters grow, change, or learn something 

new? Are they consistent, believable, whole, and generally engaging and 
likeable? 

• Plot: Is there a goal or a conflict that is overcome? Do the obstacles develop 
as the storyline progresses? 

• Theme: Is there a central theme that holds the book together? Does the 
theme provide opportunities for the reader to become involved? Are the 
themes clear and exciting? 

• Language: Does the language show respect for the reader? Is the language 
engaging? Does it provide opportunities to fill in the blank through rhyme or 
repetition? 

• Art: Are the illustrations bold or aesthetically pleasing? Do your eyes know 
where to go to first when looking at the illustrations? Is there more to 
explore when you look at them longer? 

o Children should be allowed regular access to books independently. It is best to 
choose books that support their current stage of development. For infants and 
toddlers, allow them access to safe, non-toxic, and sturdy books. These books can 
have bold and simple illustrations that are not too busy. For preschool aged children 
allow them to freely explore both hardcovers and paperbacks. All children can 
benefit from a variety of book choices that include alternative methods of 
illustration, rhyming and repetition, and a variety of themes to choose from.   
 

ACTIVITY 3: Exploring and Planning Literacy Rich Environments 20 minutes 

LEARNING OBJECTIVES COVERED: #1,3 

MATERIALS USED 

� Sample Pictures of Learning Environments (OPTION  ONE) or 



� Sample Pictures of Learning Environments PowerPoint (OPTION TWO)  
� Pre-Written Easel Sheet Components of a Literacy Rich Environment 
� Action Planning Tool: Literacy Rich Environments (Handout) 
� Literacy Rich Environment Checklist (Handout) 
� Tip Sheet Including Children’s Home Languages and Cultures 

 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement of learners in private, small, and large group 
work, and in response to questions.   

LEAD the ACTIVITY 

      1.  INTRODUCE the HANDOUTS 
Distribute the HANDOUT Literacy Rich Environment Checklist and HANDOUT ACTION 
PLANNING TOOL: Literacy Rich Environments. Briefly introduce and, summarize the 
HANDOUT and give them 2 minutes to review. 
 

3. ANALYZE AND DISCUSS 
As a large group discuss the ways in which environments support the development of 
early literacy skills. Use the Sample Pictures of Learning Environments (OPTION ONE) 
or Sample Pictures of Learning Environments PowerPoint (OPTION TWO) as prompts 
to analyze potential components that assist in forming a literacy rich environment. 
Consider whether the environments reviewed include what is seen on the list. 
Consider if these are the only concepts that would support a literacy rich 
environment. If not, then what else (this should lead to ideas such as books available 
throughout the classroom, literacy connection opportunities, play opportunities, 
puppets, props, labels on shelves and walls, writing/drawing/painting materials 
available, child art, documentation, nature objects, and more) 
 

4. REFLECT 
Give participants some time to complete the HANDOUT Literacy Rich Environment 
Check, thinking about and reflecting on their own learning environments. If time is not 
available due to lengthy discussion, introduce the tool to participants and invite them 
to use it after they leave the session in their practice or as a resource.  

 

SUGGESTED DISCUSSION POINTS FOR INSTRUCTOR TO CONSIDER: 

o Literacy rich environments assist in the development of all children, and assist in 
forming inclusive environments that further support children who may have 
special needs and children who are English Or Dual Language Learners. 



o Literacy rich environments are complex, and include a number of elements and 
strategies that may include consistent opportunities for reading and writing 
activities, independent book exploration throughout a variety of genres, literacy 
extensions and supports for all domains or academic disciplines, a variety of 
modalities (i.e. books on tape, brail, sand paper letters), dramatic play props, 
puppets, labels and pictures, documentation for children to see and experience, 
visual schedules, visual reminders, art projects, opportunities to sing and dance, 
opportunities for visual tracking (i.e. marble works, finger mazes) and more.  

o Literacy rich environments often focus on embedding materials throughout the 
environment in both functional and natural ways 

o Literacy building should happen in all areas of the classroom (as well as areas of 
the child’s life). 

o Provide relationships and experiences that include print through share reading 
opportunities. 

o Important early literacy “messages” include language is fun, children can do it 
well, and using words gets results. Tools for responsiveness include attention, 
repetition, expansion, and affirmation. 

o Model and motivate routines that demonstrate reading is important in our 
everyday lives. (Bedtime stories, using a recipe to bake, identifying the golden 
“M” when passing or going to a McDonalds)- all these examples promote 
language and literacy development. 

o Provide experiences with sounds – pairing visual symbols and sounds. Pictures, 
graphic symbols and word sounds become associated with repetition of favorite 
books read again and again and again. 

o Provide experiences with writing – emergent writing proceeds apace with 
emergent reading. Like reading, emergent writing has two parts, the actual 
formation of letters and words and the provision of meaning through word 
choice and context. 

 

ACTIVITY 4:  Next Steps   15 Minutes 

LEARNING OBJECTIVES COVERED:  # 1-4 

MATERIALS USED 

� Blank Paper- For Notes 
� Pens and Pencils on Tables 
� Action Plan (Hand Out) 
� Evaluation (Hand Out) 
� Documentation of Professional Development Form (BFIS Sponsor 

representative distributes) 



 

HOW LEARNING OBJECTIVES ARE EVALUATED  

Monitor participation and engagement in small and large group work and response to 
questions. Review completed Evaluations. 

LEAD the ACTIVITY 

1. LARGE GROUP REFLECTION 

“What are two things you might do with this information?” Explain the value of an 
action plan, as a means to plan and take action on what you have learned.  

Introduce the Action Plan (Hand Out) and provide time to fill it out and share it with 
one other person 

2. LAST STEPS 

• Remind them to indicate if they are interested in the Family Book Sharing on the 
attendance sheet with their full and correct contact information 

• Distribute evaluations and ensure you have answers to the VT Humanities Data 
• Collect evaluations and distribute Professional Development Documentation 

certificates to each person (individualize with their name). 
 

AFTER THE SESSION: 

• Review the evaluations 
• Complete the Instructor Evaluation with data for VHC 
• Return these documents and a copy of the Attendance (Unless the BFIS host is 

submitting it) to VHC 
• Return the books if convenient, otherwise keep them for the next training you do.  

 

 


